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How to Start Teaching Amharic Verbs?
MAGDALENA KRZYZANOWSKA, Universitit Hamburg

Within the compass of this paper I would like to discuss a specific issue
concerning the teaching of Ambharic, though a fundamental one: how to
start teaching Ambharic verbs.! The teaching of Ambharic verbs is part of a
much greater question of Amharic pedagogy which needs to be addressed if
we are to offer an efficient and meaningful course to learners. The issues
that will be addressed, not necessarily in the order given below, are the fol-
lowing:

1) Should we teach grammar, including verbal forms, explicitly?

2) If so, how should we teach them?

3) Which tense-aspect form (perfective or imperfective) should be con-
sidered as the point of departure for teaching Amharic verbs?

4) Which approach to teaching grammar, inductive or deductive, should
be adopted?

5) Should one cover only a single grammatical structure in one lesson, or
two Or more structures?

6) What kind of pedagogical activities should be involved in the teaching
of Ambharic verbs, and how should these activities be arranged?

According to Larsen-Freeman, grammar practice activities should have
two main features: “first, [they] should be meaningful and engaging. Second
they should be focused’.? And I adhere to her conviction. The aim of my
paper is to show how meaningfulness and focus can be applied to the teach-
ing of the Amharic language and culture, and specifically to Amharic verbs.
This paper comprises two interwoven parts: a practical one, which contains

1T would like to offer my hearty thanks to Fitsum Woldemariam who helped me to

design the activities and corrected my Ambharic, and to Denis Nosnitsin who drew
the illustrations for Exercise 1. I am also indebted to Marlene Guss-Kosicka, Getie
Gelaye, Iosif Fridman, and (especially) Wondwosen Adane for reading the article and
for providing me with invaluable comments and advice, as well as for pointing out
mistakes. I thank Orin Gensler for the English proofreading of the last version of this
article.

2 Larsen-Freeman 2003, 117.
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an exemplary unit of a course book that deals with the teaching of Amharic
verbs, and a theoretical one, which gives a conceptual underpinning for the
practical part.

My target group are university students who, to my mind, should be
provided with some linguistic explanation.’ In the university context, espe-
cially at linguistically-oriented departments, the language is not only a
means, it is also an end in itself. However, this does not necessarily mean
turning to the long-established approach of teaching explicit grammatical
rules and then practising them. What I opt for is rather a communicative
approach enriched with some use of metalanguage. The question remains as
to what extent the students should be offered linguistic terminology and
explanation. There are a few variables that need to be taken into considera-
tion while deciding on the amount of metalanguage, such as the framework
within which the course takes place, the learners’ maturity, and their back-
ground.*

The majority of Amharic textbooks give due consideration to the teach-
ing of verbs, but the activities they offer only allow the student to get famil-
iar with the forms, in isolation from their meaning and context of use. With
some notable exceptions, which I shall mention presently, Amharic text-
books adopt a highly form-oriented approach, neglecting the meaning and
usage of the verbs that are taught. This is in accordance with the model pro-
vided by structural grammars where learners are instructed to pay attention
to the grammatical form rather than to its function in a communicative con-
text.

Thus, Leslau’s Ambaric Textbook (1967) offers a wonderful description
of how to conjugate Amharic verbs but does not give an opportunity to use
them in a meaningful context. One can easily see how limited the vocabu-
lary is in Leslau’s book, and how distant the sentences are from people’s
everyday life and language use. For instance, in Lesson 34, Exercise B,
learners are asked to convert the verbs in the basic stem into verbs in the
a-stem in the perfect(ive) and imperfect(ive) agreeing with the pronoun in
parentheses.® The purpose of the exercise is simply to manipulate the

Concerning the use of grammatical terminology in the classroom, two opposing
standpoints are provided in Borg 1999, 96-98, with many bibliographical notes.
4 Borg 1999, 98-99.
Ellis 2006, 86.
6 Leslau 1967, 385.

Aethiopica 22 (2019) 196



How to Start Teaching Amharic Verbs?

forms.” The prefix a- is treated in the abstract as being added to intransitive
and transitive verbs, with no attention as to how the verb to which it is at-
tached is used in real language. The activities that Leslau provides can en-
gage and satisfy only a very linguistically-oriented student with an indefati-
gable enthusiasm for grammar.

Bezza Tesfaw Ayalew’s Let’s Speak Ambaric (2005) is at the other ex-
treme. Even though in the Preface he promises that his book ‘integrates
cultural information with linguistic information’, it is evident that grammar
is his Achilles heel. He touches on verbs only in passing and would rather
relegate all of them to the sphere of vocabulary. Thus, for instance, the per-
fective form is mentioned precisely on the occasion of teaching the imper-
fective form. The first form to be practised in his course book is a relative
verb in a cleft construction in as many as six grammatical persons. Fortu-
nately, these cleft constructions are taught as frozen lexical items, though
quite complex and challenging for beginners.

I think Bezza Tesfaw’s intention to invite ‘students from the very begin-
ning to communicate meaningfully in Ambharic™ is precious; however, it is
its implementation which falls short. Recent studies show that grammar—
and the verbal system in particular—should be taught explicitly provided
that it is done within a communicative approach.”® Long says that
‘[i]nstruction which encourages a systematic, non-interfering focus on form
produces a faster rate of learning and (probably) higher levels of ultimate
S[econd] L[anguage] attainment than instruction with no focus on form’.!!
Furthermore, as Ellis argues, grammar instruction is needed to master a
language and cannot be replaced by naturalistic learmng 12

When we communicate, we focus on meaning and only secondarily on
form (normally in our mother tongue we notice the form only if it is dis-
torted). The same happens when we learn a foreign language: the form is
always backgrounded while the meaning is foregrounded. That is why ex-
plicit teaching of forms is so essential because the form, just like the mean-

In Long’s terminology, this is the so-called focus on formS approach (to be distin-
guished from the focus on form approach) in which a set of language items, such as
endings and functions, isolated from communicative activity, is gradually enlarged
(Doughty and Williams 1998, 3). The aim of the focus on formS approach ‘is the
forms themselves” (Long 1991, 45).

Bezza Tesfaw Ayelew 2005, xv.

9 TIbid.

10 T arsen-Freeman 2003, 90-91.

n Long 1991, 47

12 E]lis 2006, 85-86.
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ing, can be foregrounded, and the link between the form and the meaning
can be made. Focus on forms in Leslau’s fashion, however, is inefficient and
unsatisfying because it does not allow students to use them meaningfully.

The next point to be explored is the following: which tense-aspect form
(perfective or imperfective) should be considered as the point of departure
for teaching Amharic verbs? The perfective form of the verb has traditional-
ly been taught before any other verbal forms, with the exception of the
copula and the verb of existence. I propose to continue the tradition and
start teaching the Ambharic verbal system from the perfective form. Another
candidate for the first verbal form to teach would be the compound imper-
fective (or simple imperfective; see below), with which learners can intro-
duce themselves.’ In my opinion, at the beginning of the course it is per-
haps necessary to teach beginners a few compound imperfective forms, but
as lexical items and with a reduced paradigm (first, second, and third per-
sons singular). However, the most useful verbal form with which to intro-
duce students to the verbal system as a whole, and later on to the verbal
paradigms, is the perfective.

Why is the perfective form preferred? One of the main principles of se-
quencing teaching material is to present a simpler and less demanding struc-
ture before a more complex or more demanding one.!* The perfective form is
simpler, both formally and conceptually, and therefore less demanding. If
learners get the idea of the morphological structure of the verb, and of gemina-
tion in the perfective, it is a good starting point from which to proceed to the
more complex imperfective form. Here, I refer to the ‘imperfective form’
without specifying whether, after teaching the perfective, it would be peda-
gogically more advisable to teach the simple imperfective or the compound
imperfective. The majority of Ambharic course books tend to introduce the
compound imperfective before the simple imperfective. However, I can see
an alternative way. The simple imperfective is, after all, simpler than the
compound imperfective and yet it is not less useful. Furthermore, I have the
impression that it actually occurs more often than the compound imperfec-
tive because it is needed for constructing subordinate clauses (in which
Ambharic abounds). To my mind, it can easily be introduced in the context
of talking about imminent actions (‘A%L" 1®-’, ‘I’'m about to go’) and in the

13 With the exception of talking about where one lives; for this one needs a cleft con-
struction with simple imperfective.

14 Graves 2000, 136. However, there are studies which do not back up this principle,
which stems from a structural approach to language teaching (Long and Robinson
1998, 27).
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context of talking about a past action which was being done during a certain
part of the day (‘d.é- PA’, ‘he spent the day working’).

Returning to the perfective, it is a formally and conceptually simpler
form and, additionally, it provides the learner with the quickest and most
immediate access to bilingual dictionaries, in which verbs are given in the
perfective form. From that moment on, the teacher can accustom learners to
using dictionaries. To start teaching Ambharic verbs I propose a series of
activities in which learners familiarize themselves with the main verbal clas-
ses. The aim is that, at the end of the teaching unit, learners will have the
following skills:

1) They know the name of the form ‘perfective’ (or ‘perfect’) and that it
is used in dictionaries for the basic entry or citation form of the verb (exer-
cises in using the dictionary will follow in the classroom).

2) They know that it is used to talk about past events in narration, de-
scriptions, and reports, just like the German Prateritum (Erzihltempus).

3) They know that there are eight main classes of verbs in Amharic and
can distinguish them.

4) They can correctly geminate verbs.

5) They know some expressions referring to common activities.

6) They can talk and write about past activities (both domestic and recre-
ational) in the third person singular masculine and feminine.

By the time the learners start dealing with verbs in the perfective, they
should already know the verb ¢, ‘be’, ‘exist’, which will have been intro-
duced in two contexts: as the past form of the copula and the past form of
the verb of existence. Thus, the notion of the triradical verb will already be
known to learners. Additionally, they will have already encountered a few
other perfective verbs, for instance, when learning greetings. To whet the
learners’ appetite, engage them, and help them to remember the classes of
verbs, in the beginning I propose a humorous activity with visual enhance-
ment. The general topic of the unit is domestic and recreational activities,
presented under the title ‘hoAZ+ ~A7& 7, ‘Once upon a time’. One can
well imagine that it is difficult to come up with a reasonable topic within
which simple, non-derived verbs can be introduced. Daily routines are not
an option because there are necessarily too many derived verbs. That is why
one has to make up a story with simple verbs. For reasons of space, only a
sample of each exemplary exercise will be given here (for a full version of
the unit please contact the author).
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In Exercise 1, learners are asked to match nine pictures with an appropri-
ate caption.'” The teacher advises them to take nouns as a point of departure
for their matching task as they already know the majority of them. As for
the verbs, they may know some of them. The verbs represent, as we will see
later on, the main classes of verbs. The idea behind the activity is that learn-
ers will associate a given class of verbs with one representative verb and that
this representative will, in turn, be associated with a picture. The representa-
tive verb and the picture are to function as a mental hook. Learners compare
their answers in pairs and then as a class.

15 This exercise was inspired by an activity, ‘Manchmal geht halt alles schief ..., con-
tained in the course book Aha! Neun (Potapowicz and Tkaczyk 2009, 55) for Polish
gymnasium students learning German.
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avpav |
Match the pictures with the captions below.
LA P77 T4 AAINLT!

FLA AU AT FF¢ AL 10T U079 VIC T4 ALCY Nav Lt
PICA I U7 PALD- A9 71 “1av-( P A LA Pé AAINLI =

Taddilid is a smart and diligent fellow. He believes in making every-
thing right. But last Thursday was not a good day for him.

V. -0®-7 500 = a AGPLT @ AN Am = A. A7LH-7 AlA =
A 0L AL 0T LL s w AFLT®- A-"LLAAh: 0. 0L PCo- 0J Cm =

h. AMFo7T mPAA = L RS0 T N +. o018 AL KPLL PO-0 AC
4m =
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When all unknown words are clarified, learners move on to Exercise 2 in
which they are prompted to discover for themselves the eight main classes
of the Ambharic verb. There are two main approaches to teaching grammar:
inductive and deductive. In deductive teaching, the teacher presents a
grammatical structure and then sets activities to practise it. In inductive
teaching, learners have to work out the rule for themselves from the many
examples they are exposed to.!¢ The results of studies examining the ques-
tion as to which of the two approaches proves more effective are inconclu-
sive. The general advice is that, if learners are skilled in grammatical analy-
sis, the inductive method is better. Additionally, ‘[s]imple rules may best be
taught deductively, while more complex rules may best be taught inductive-
ly’.'7 Given that my target group are university students, who need to be
trained in analytical skills, I have chosen to use the inductive approach to
familiarize them with the verb classes.

In Exercise 2, learners are asked to divide the verbs from Exercise 1 into
classes. They should pay attention to the number of consonants, the quality
of vowels, and the gemination. They should arrive at what is contained in
Table 2. Next, learners move on to the grammar box, called ‘APh@-’,
‘Grammar’, and fill in the blanks; the first part concerns the number of clas-
ses while the second deals with gemination. Here, learners have a chance to
familiarize themselves with some linguistic terms such as radicals, biradicals,

and the like.

avpav§ )

Look at the verbs in Exercise 1. Divide them into classes. Take into account
the number of consonants (radicals) and the qualiry of the vowels. Notice the
gemination.

Example: AN has three consonants (is a triradical verb) with all the con-
sonants having the vowel 4: CACCiCi.

Table 1

CiCCiaCa

16 Ellis 2006, 97.
17" Ellis 2006, 98.

Aethiopica 22 (2019) 202



How to Start Teaching Amharic Verbs?

Learners should arrive at the following table:

Table 2

CiCCi4Ci | CaCCidCid | CeCi | CaCi | CoCid | CiCCa | CiCCi | CaCiCCiCi

ana s

400 1L Ah ©m ™ am mPan
4Im

APho-

Based on your findings, complete the sentences with the following
numbers (1) and words (2):

(1)8,5,1,2

In Ambharic there are ... main classes of verbs. There are ... class(es)
of verbs consisting of three radicals, ... class(es) of verbs consisting of
two radicals, and ... class(es) of verbs with four radicals (quadriradi-
cal verbs).

(2) Am, 2L, mPan, Ah, ™M, cm, AN

In the case of triradical verbs, e.g. ......, and quadriradical verbs,
e.g. ......, the next-to-last radical is always geminated. In the biradical
verbal classes ...... and ...... the last radical is geminated. The biradi-
cal verbal classes ...... s rereen ,and ...... have no gemination.

In Exercise 3, learners are asked to make and ask each other questions
concerning Taddild, the protagonist of the story in Exercise 1. Here they
have an opportunity to use the verbs once again but now in a meaningful
way. They may not know some of the interrogative pronouns and adverbs,
which can then be explained by the teacher.

apav¥ 3
Work in pairs. Make and answer the questions about 38\ Start like this:

LA PrT ... ? LA AGPLT- 9T ... ? LA
ot ............ ?

In the next step, learners are made aware of the fact that they already
know many verbs from previous units which they can now assign to the
right class. For Exercise 4, I have taken verbs which learners have already
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encountered in previous lessons. Exercise 5 focuses on pronunciation:
learners pay attention to the geminated consonants and practise them.
apav 4

Look at the verbs that you have encountered in the previous units and put
them into the correct column in Table 3 below:

N7 PAT R TN T AINTT PINT LAT P17 ool T $0 7 6P 7
oof) T P4 T AN T

Table 3

C4CCi4Ci | CaCCidCid | CeCi | CaCid | CoCid | CiCCa | CiCCid | CiCiCCiaCa

avpav¥ 5

Pronunciation. Repeat the verbs from Exercise 4 after the speaker, paying
attention to the geminated consonants.

After Exercise 5 there is another grammar box. This time, the grammatical
phenomenon is taught deductively, which means that the teacher presents the
rules. The reason is that to figure out the subject suffix for third person singu-
lar masculine, learners would need to have either the first or the second per-
sons. The grammar box focuses on the same verbs but learners look at them
from another angle: as the perfective form of the third person singular mascu-
line. Here, they are told that the perfective form is used for expressing the past
tense.

The grammar explanation is followed by Exercise 6 in which learners
have to complete sentences with the verbs from Exercise 4. The sentences
concern the story of a person called Alimu. Because some of the sentences
in Exercise 6 contain the coordinating conjunction A%, ‘and’, learners’ at-
tention is directed to this in a grammar box. Subsequently, they practise
building complex sentences with the conjunction A%". Because at this stage
they will know only a few phrases consisting of a verb plus a nominal or an
adverbial phrase, they are given some ideas. In Exercise 7, they have to
come up with two more phrases based on the exercises that they have al-

ready had.
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APho-

All verbs in Exercise 4 are in the perfective form which consists of the
base and the subject suffix.

For the majority of verbal classes the third singular masculine sub-
ject suffix is -d.

ANG [ibbisd, RN azzizd, 800 dabbiisi

8 hedd, AN lakd, € m rotd

mPAA figillili

For the verbal classes M and Qim the third singular masculine sub-
ject suffix is zero (¢). Hence the third singular masculine perfective is
just the same as the base.

The perfective form expresses simple past tense which is used in
narrations and descriptions.

apav¥ 6

Complete the sentences with the right verb from Exercise 4. Sometimes more
than one verb is correct.

1)
2)
3)
4)
5)

T G0N AT ............ % ©L 6 AALLYIC =

AL @0 Al ... L

A%+ 0&4 0M9° NH- 26~ ............ &

Al MALLIE AT AAAF O~ K71 A -"LLeAT ............ &
ABLE - LI R PN ............ %

NPho-

V. hA%T 0734 9400 0L MNP 4L A5 1.° h.oe m& M = es
A. 773 GAav- Hav 57 PP AS ('L L -k 10 = me+s

apav¥ 7

Write four sentences about h'NCH9® using the comjunction KS. Here are
some ideas:

ALE - NAN LoA T ho-do- IC AMCTHC @M 7 ¢mE PHT Hoo g
mee 7
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At this point I would like to draw your attention to one of the phrases:
‘ho-@- 2¢ ATICTC ©, ‘he walked the dog’ (lit. ‘he went out for a walk
with his dog’). ‘Gassi gehen’ (German for ‘walking the dog’) is actually alien
to Ethiopian culture; despite this I decided to include this phrase and other
similar Western-culture-bound phrases. I cannot say much about this now,
but the interesting and very important question as to whether Amharic
teaching materials should reflect only Ethiopian culture or both Ethiopian
and Western culture needs to be addressed. I think that my students should
also be able to talk in Ambharic about their own life experiences, about
where they live, and, hence, they should be provided with Amharic vocabu-
lary referring to their own way of life. This personalization of lesson con-
tent, absent from all Amharic course books, enables learners to engage in
real communication. Furthermore, ‘[i]t makes language relevant to learners,
makes communication activities meaningful, and also helps memorisation.’'$

In Exercise 8, learners go back to Taddild and his (mis)adventures. This
time they are asked to match sentences with the pictures in Exercise 1. The
sentences talk about what really happened to Taddild and not about his
intentions. This exercise is a preparation for the subsequent listening activi-
ty. The teacher draws learners’ attention to key phrases, such as ‘h%C
w0t 09 NG, ol hncao- g4,

avpav¥ 8

What happened to 284 on Thursday? Match the sentences with the pictures
in Exercise 1.

1) enoL A8 A C Pt =

2) A7 0 NG =

3) AGPLF @- ¢moAT AN Am

4) AALF @ A-"LLA WO LLN DC AD =

5) M- BT Jr5- FAP G =

6) Nav¥1L AL APLL P~ AC &1m =

7) 0L Pmeo- 0F \.CT olPE DNCAD- 0LE =
8) PAL0-ET @0 APS0A AA AT thow- =

9) AmJo-7 N7t b+ 0kt mPAd®- =

In Exercise 9, learners look at the sentences in Exercise 8 and try to
guess, in pairs, the sequence of events in which Taddild was involved. Be-
cause it is actually difficult to give the chronological order of the events (it
is, for instance, hard to guess whether Taddila first bought shoes or wheth-

18 https://www.teachingenglish.org.uk/article/personalisation, accessed on 1 March 2019.
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er he first wrapped up the present), learners should be told that there are
many possible answers.

avp v 9
1) In pairs try to guess the order of the events that happened to J-2A.

V. Q. . av, w, l. 0. . ¢,

ATt
hC72A

In the next part of the activity, learners listen to the conversation be-
tween Taddild’s girlfriend Hermella and her friend, Beza, and the order of
events given by Hermella. Some vocabulary should be taught before the
listening task, but the key words that will enable the learners to sequence
the events are ones they know from the previous exercise. In the appendix
you can see the scripted dialogue (the script will not be given to the learn-
ers).

2) 8’s girlfriend, dwC™8A, tells her friend N what happened to I~ on
Thursday. Listen to their conversation and indicate the sequence of events
according to duC*3A. Compare it with your sequence.

Transcript

A C2A - Y0 (LH A78%T 710 °?

0LH - N9 295 ¥} 90~ 57+ P02

MG = T LA IC Pme LT = FTE AT LA P P
AMTNZI® AanTh!

0LH = 9°% P>

A CT2A = AFLA MALO- CMFNT B7LH A8 L@~ AP C VI =

ML = A ... (1N PG LSA!

ACTA - NILP ABLT @ A.-"2LLA WO LLN DC AD =

L4 = NN9° LICTIA!

A C24 - AL CMo-T AmI- N7 0T OldeT mbano- =

Now when learners have got used to the third person singular masculine
form of the verbs, the teacher can introduce, for contrast, the third person
singular feminine. This means that learners are first taught the unmarked
form and then a more marked form. I suggest that learners focus only on
these two forms. The reason is that, first of all, learners cannot keep much
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information in their working memory. It is more effective if they can focus
on a few forms rather than on a larger number of forms. Secondly, if the
whole paradigm is introduced at once, the teacher will have trouble provid-
ing activities in which learners could use all the forms meaningfully. I am
not saying that the entire paradigm should not be given: it is quite reasona-
ble to do so, but only when the learners have grasped the general idea. So,
the other grammatical persons can be introduced subsequently when the
students have already had some practice with the verbs.

apa¥ 10
Now read what duC*8A4 did on that Thursday.

Fav-0) 0T hCPA N d- PLT I CRTL 7 0LFT OONLT = hPP-k
AL 0% AL 1T = avBave f RGN AT AT L7 méTT = hilf
A7E e DT ARG A9PA OF weF = PPA @f P LT AT ANAA
MF = 011 A%F FL2A v AT AND ATF = ANN@- Cm@AT DAL
ACTA L791M T = TTI DALALT 07LA 24 A4 £00 17N
A@ANATAY- o= PA 1AT =

Learners read the text about Hermella and do Exercise 11. Here again the
inductive approach to presenting grammar is employed. Learners are asked
to complete the rule in the grammar box.

avpav§ 11

Look at the verbs in Exercise 10 and add the feminine subject suffix to the
following verbs:

3ISM | ¢4 | @OL | 99 | 0A | e | mé | D14 | U8 | M | R4 | 1 | AdAd.

3SF

NPnw-

Based on Exercise 11, complete the sentence below.

The feminine subject suffix for @A, 214, 22, ¢, 4., and
AbAL is ............ while for ®¢- and P4 it is ............ The suffix
consonant is always geminated.
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In Exercise 12, they practise pronouncing the verbs, paying attention to
the geminated consonants in the stem and in the subject suffix. As it is the
second pronunciation exercise it is slightly more challenging: learners have
to indicate the geminated consonants.

avpavF 12

Pronunciation. Listen to the following verbs and mark gemination wherever
appropriate.

MTF 70T 7 BT T 4P T B0 T WALTF T APT T AGTT T LT T
et 7T m0eTF T

Exercise 13 is a speaking activity. Learners try to retell Hermella’s day. It
is important that they notice the words that show the chronology of events,
such as l@pEavg @ “in the beginning’, ‘first’; #Pae, ‘next’; hH.L9°, ‘after
that’.

el 13

Tell your partner what dwC%A did on Thursday.
Newfavs e ... 0AF m&F s e
DT wet e PPA 2
M™MF AN =

Exercise 14 aims at working with vocabulary, more precisely with collo-
cations. Collocations are items that frequently (or always) occur together.
In our mental lexicon they are stored together and that is why they should
be taught as one chunk of language. For instance, students learn that &
goes together with the preposition i1 and a noun, that €% goes with £79m
and the like. Learners could also be encouraged to study vocabulary in this
way rather than studying words in isolation.

avpavF 14

Complete the collocations with the verbs in the box. Then complete the sen-
tences with the correct collocation using the right subject and possessive suf-
fixes.

PLT VT Wi T epavl T md
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V. DFPVCT LT PL T o9 DG 05,2 WEPVCT L PLT =

A@l4............ I9Aav-0000., ............ =

.o ... L ANLO ACCND- -0 U-ATTT7T0E ............ %
a Pt 2@ ... ENCENT CATICT ............ ¢

W RIEl et weAEP - ...

In my opinion students of Amharic should be given plenty of opportuni-
ties to speak the language in the classroom. I think that, besides listening,
this is the most important skill in the context of Ambharic. If learners will
ever have a chance to communicate with Ethiopians, most of the time this
will be oral communication. It is also argued by many second language
teaching researchers that one of the factors which generate students’ motiva-
tion and maintain this motivation is that they actually speak the language,
that they can see that there is a reaction to their words. In Exercise 15 stu-
dents work in pairs. One of them is student Ha and the other student La.
They ask each other for the missing information. In this exercise learners
also practise collocations.

avpav¥ 15

. C24 and 384 decided to spend Saturday separately. What did they do
on that day? Ask your partner for the missing information. Ask like this:

U-0F 9T AL hC2A 9°7 ALLTT? U0 (9T AL hC2A ......
V-0 A% AL J-LA 9°7 ARLT?

N VA
P57 h.C72A JLa
2:00 hWa7P0é 19
3:00 Toc oneT

1794 A
57 hC2A FLa
2:00 N7 CF weT
3:00 oL 0P UL
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In Exercise 16 learners work on sentential temporal adverbs which indi-
cate the temporal arrangement of events.

avphavF 16

Put the following short stories in the right order and tell them to your part-
ner. Use the words in the box.

NawCavs® 7 NH.P 7 OH.L9° T 07LA T NoPen.L A9

Begin like this:

NavPavs P av-pA-OCP L av?92P NGA LLT = hH.e L+ R hGT
107 = PPa .

1) o-a-0CP o AnGF 10T =
-\ OCP L TP T v J NGA LLT =
a-AOCP 0L 070 NGA LLT =
a-A-OCP hioT NAT =

In the final Exercise 17 learners are asked to compose a written text. With
this activity they have a chance to use their knowledge of collocations and
sentential adverbs, learnt in the previous exercises, to construct a text.

awpa¥ 17

Write what your friend or a family member did last week. Here are some
more expressions:

of N NA0 2L 7 AACHC 0T 7 Hav g mP+ 7 L wCo 1L 7 N7
PeL T ALPEET 200 T T oM T @f aoHNGTEF 0 UL T ACT
Wi T LAY AP T avF hGE RN

NAL.o- AP°7T ...

The exemplary unit that I have presented follows the common grammati-
cal syllabus in which the skeleton is assembled from (often more and more
complex) grammatical items. Once the grammatical items are isolated and
put into some reasonable teaching sequence, one tries to come up with a
fitting context for them, a topic or a situation. For this, relevant vocabulary,
notions, and functions are selected. The way I present the learning material
follows the by-now classical approach known as PPP (presentation, practice,
production), whereby the grammar item is first presented, then practised in
controlled activities, and finally used in freer activities. This is one possible
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scenario of how to facilitate student learning of any foreign language, includ-
ing Amharic. My proposal here is a rather traditional one since, currently,
other types of syllabi (non-grammatical) and another teaching/learning ap-
proach—Task-based Teaching and Learning—are in vogue. But before
throwing oneself into the deep end of language pedagogy, I find it im-
portant to go beyond the focus on formS in teaching Amharic and offer
students engaging and meaningful activities that will develop their commu-
nicative skills in this language.
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Summary

The Ambharic verbal system—with its complexity in terms of form, meaning, and us-
age—poses a great challenge to both teacher and learner. Although the majority of Am-
haric textbooks give due consideration to the teaching of verbs, the activities that they
offer only allow the student to get familiar with forms, in isolation from their meaning
and context of use.

The aim of this paper is to propose a way of introducing learners to the Amharic ver-
bal system while focusing on form in communicative interactions. I argue that the sys-
tem can be introduced, traditionally, with the perfective form, and in contexts involving
meaningful communication. I also suggest a more student-centred (inductive) approach
to presenting and explaining grammar in general and to the verbal system in particular.
My discussion is illustrated by an exemplary unit from a course book that targets two
perfective forms, third singular masculine and third singular feminine.
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